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Bias
(Consciously and unconsciously)

(mostly) (unintentionally) influences 
behaviour/actions

Gender bias
A hidden curriculum as an invisible obstacle 

to gender equality

Diagnosing bias        designing solutions
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Our Project (supported by the National Geographic Society)

Gender bias in English textbooks in Vietnam: Textbook representations, teacher 
perspectives, and classroom practices

• Study 1: Multi-modal Critical Textbook analysis (Vu & Pham, 2021)

• Study 2: Teacher classroom practices and perspectives (Vu & Pham, 2022)

Vu, M. T. & Pham, T. T. T. (2021). Still in the shadow of Confucianism? Gender bias in contemporary English 
textbooks in Vietnam. Pedagogy, Culture, and Society, 31 (3), 477-497. 
https://doi.org/10.1080/14681366.2021.1924239

Vu, M. T. & Pham, T. T. T. (2022). Gender, critical pedagogy, and textbooks: Understanding teachers’ (lack of) 
mediation of the hidden curriculum in the EFL classroom. Language Teaching Research. 
https://doi.org/10.1177/1362168822113

https://doi.org/10.1080/14681366.2021.1924239
https://doi.org/10.1177/13621688221136937
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Study 1
• To explore genderedness produced by language and discourse (Sunderland, 

2004; Jule, 2018)

• Multi-modal critical analysis (Ledin & Machin, 2018)

• Findings: ”Traditional” (dominated) and ”Progressive” gender representations    
Culturally/Ideologically rooted (patriarchal Confucian norms)
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But…
• English Language Teaching, Critical Pedagogy & Transformative Education 

(Freire 1970/2005; Giroux, 2010; Kramsch, 2020; Crookes, 2020, 2021; 
Leaver, Davidson, & Campbell, 2021)

• Gender Agency: challenging and subverting inequalities (Butler, 1990) 

• Teacher Agency (e.g. Tao & Gao, 2021): the role power of the teacher
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Study 2
• To what extent are teachers aware of gender contents in EFL textbooks?
• How do teachers respond to these contents in the classroom discourse?

• What underpins teachers’ pedagogical decisions?
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Methodology
• Classroom Discourse Observations & Teacher interviews: 12 Teachers in 4 upper 
secondary schools, 18 lesson observations, 12 follow-up interviews

• Natural occurring data (Sunderland, 2006; Spada, 2019)

• Gender critical points & Gender triggered points (Sunderland et al., 2001; 
Pakuła, Pawelczyk, & Sunderland, 2015)
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Gender and the English classroom
• The gender classroom discourse: instrumentalist/transactional teaching, textbooks as scripts, 

and the absence of gender

• Teachers’ reasoning: low awareness/sensitivity of gender, sometimes affected by own gender 
bias

• Gender as performativity & Gender in the classroom as situated practices: social practices 
existing outside the classroom (Sunderland, 2004)

• Teachers’ beliefs, values, perceptions; awareness and competence of critical pedagogy; 
external factors, most notably the curriculum and syllabus, as well as resources

• But possibilities to become agent of change
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• ‘I don’t have any comments about the books’ content. I’m only concerned about their length – if it’s too long, I’ll 
cut it down. I don’t notice if the characters’ names are male or female, or if there are more males or females.’

• ‘I think gender is a new issue so it hasn’t been included in the textbooks.’

• ‘[Boys] have stronger characters, play harder, are better at sports, and are more active’ Girls are ‘quieter, and 
shyer, but more hard-working than boys and learn better’ 

• Boys who do not like football ‘special’, and girls who like football ‘having masculine traits’.

• This [Mum the only person who stands and serves the family], completely ‘normal’, ‘not unusual’, ‘it’s like that in 
every home’, a part of everyday life, according to the Vietnamese culture

• ’The viewpoint of the Vietnamese people is deeply rooted. In our mind, the mother is still the one who takes 
care of the family. Mother cooks. Unless there is no mother, the mother is dead, then the father cooks.’

• ’Dad cooking instead of Mum? Seeing Dad in an apron? In Vietnam, students will be surprised. They will 
probably ask the teacher “Oh Miss, why is Dad cooking the meal?” ’, ‘Then I think the students will surely react, 
like “Oh, how comes Daddy has to stand serving dinner?” 

• ‘Why does the mother always have to serve? Family roles need to be changed. This is very traditional’; 
‘Traditional means inequality’.

(Vu & Pham, 2022)
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• ’We should change the norms, because this will encourage boys to do the same. Boys often copy their 
father. If the father does housework, he’s a role model for the son.’

• ’Even if textbooks explicitly challenge gender bias, students will not notice it immediately and change 
immediately. But the teacher has to be the person who sparks their thinking – they need to ask students 
what they think. Then the change is possible.’

• ’Just like the teacher, students don’t notice gender issues. But if there is an Alice in the textbook who likes 
football, I would ask students: Do the girls in our class also like football? Have you ever tried playing 
football? If yes, how did it feel? If no, what position would you like to play?’

• ’The teacher needs to construct gender from small details, to notice, and bring it to discussion. They also 
need to speak their opinions. All of these affect the way students’ opinions and thoughts are formed.’

• ’I didn’t think much about gender before. But now I do. I will make some changes when I teach the 
textbooks. For example, for the dinner picture, I will tell students: This is just an example of one family. But 
you can imagine pictures of other families [with] other members helping out. It could be Dad, it could be 
the children.’

• ’I think I will change. I will be more observant. Because when we don’t take interest in it [gender], we just 
teach the books automatically (as a habit). But once we are more aware, we will plan it into the lesson.’

(Vu & Pham, 2022)
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Enacting Gender Agency

• Gender agency: teachers questioning gender issues ‘out there’, but also reflecting on their own 
values (and bias); increasing understanding of the workings of symbolic power 

• Teachers equipped with transformative pedagogical tools; then communicate gender contents to, 
and with, their students, in consideration with local cultures

• CPD and Initial Teacher Education: Choice architecture

• A process, various actors

• Gender mainstreaming: textbooks, other policies

• Gender (anti-)bias education and training for people at schools (principals and parents), and in 
the community
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Thank you!


